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“functioning body” (Stake, 2005, p. 444) of all the perspectives, which derive orally and textually. As
a “bound system” (Stake, 2005, p. 444), the intrinsic case study revealed the timeline, its features,
and an introduction to holistic planning. Moreover, adapting Spradley (1980) provided transparent,
empirical research. It laid out every step of analysis and provided the leads to the content analysis.
Spradley strongly shaped and influenced my work.

My study narrows the gap in the research by providing perspectives of participants who
experienced the ISL planning process. The study asked participants to share their viewpoints,
supplemented with written documents to support those views. The insights developed from the
analysis of sources provide a framework that may prove useful to guide the future planning process
of ISL designs for other institutions of higher education who desire to implement high-impact
learning practices. The study is guided by relevant qualitative research design and methodology,
along with a conceptual framework and a theoretical perspective. Theory is an important aspect of
practice. It offers the lens from which to view and interpret. In this case, the theoretical perspective
was from Dewey’s historical theoretical works related to service-learning theory and his early 20th
century philosophies of democratic and experiential education.

When viewing the ISL initial planning process through a Deweyan lens, as my research does,
the notion of planning holistically is clear. A planning community is created through a human
experience made up of social bonds. The contacts, interactions, and presence among those involved
in pre-trip planning for this ISL initiative under development allowed understanding and preparation
from different angles. The planning community shared engagements synced in the same
environment, regardless of being physical or virtual, and time, working together on mutual activities
to reach a common goal that was democratically agreed upon, despite different intentions and needs.

A process of transmission, to which Dewey refers, of doing, thinking, and feeling led to a common
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understanding. To capture the learning experience of planners for adult learners through service-
learning pedagogy, the planning experience was personal for all involved, reciprocal, authentic,
intimate, and meaningful. An ISL planning community was formed as a consequence of the learning
experience, especially since this is was an ISL pilot program that was under development.

With the timeline construction and thematic analysis, the initial planning process of an ISL
pilot initiative during its development and each of the dynamic features involved are visible. My
inquiry contributes in many ways to the body of knowledge in the field of ISL in combination with
planning programming for adult learners. Those most interested may be stakeholders of service-
learning practices and higher education for adult learners. My study adds to the body of knowledge
for scholars and practitioners. Those studying related fields may take interest in the methodology
and the historical information presented. A scholar may also appreciate the theoretical perspectives
and frameworks. For a practitioner, the tie with programming for adult learners may be interesting
and the planning timeline with its features may be useful to adopt and apply. Both researchers and
practitioners may show interest in the introduction of planning holistically. Since I was a
practitioner-researcher in this case study, lines blurred among the two roles (Cochran-Smith & Liytle,
2004). I became an insider through practice (Allwright, 2005; Bishop, 2005; Insider/Outsider
Perspective, 2007; Jain, 2013).

As a practitioner, implementing investigative practices is a complex relationship of practice
and scholarship that nurture one another to generate and contribute knowledge to guide actions
while making that knowledge applicable to other public contexts and to their appropriate field
(Cochran-Smith, 2005; Jain, 2013). There is a “reciprocal, recursive, and symbiotic relationship”
(Cochran-Smith, 2005, p. 219). My insider social knowledge came from a personal viewpoint,

subjective interpretation, which differentiates from an outsider’s perspective whose knowledge of



144

the social wotld is explained through the causes of human behavior (Insider/Outsider Perspective,
2007).

As a researcher, I was the primary instrument in the empirical research process to be able to
understand the problem, issues, procedures, and, ultimately, construct a reality (Kiely & Hartman,
2011; Lichtman, 2013) As the primary instrument, I was responsible for following the empirical
process and making decisions of moving to and fro among data gathering, analysis, interpretation,
and representation while reviewing settings, making sense of the information, and constructing a
reality (Kiely & Hartman, 2011; Lichtman, 2013). Descriptions, understandings, and interpretations
came from the information I gathered and my aptitude in organizing and integrating them to make a
meaningful whole (Lichtman, 2013). All was filtered through me and influenced by my experience
knowledge, skills, and background (Lichtman, 2013).

Caution of balancing the roles of practitioner and researcher must be given to mitigate
potential bias. Safeguards and practices of trustworthiness protect the integrity of a practitioner-
researcher. Most importantly, it is vital that the practitioner-researcher is transparent, exposing and
justifying thinking processes and how findings are made. The idea of practicing scholars is prevalent
in certain types of qualitative approaches, such as action research. When incorporating appropriate
research protocol and standards, involving a practitioner-researcher presents many benefits.

The role of practitioner-researcher offers richness to the initial planning process of ISL
initiatives targeting adult learners in higher education. This dual role offers a social knowledge that
comes from a unique contribution derived from personal viewpoints and subjective interpretation
(Allwright, 2005; Bishop, 2005; Insider/Outsider Perspective, 2007; Jain, 2013). Further,
practitioner-researchers provide insight with an externalist perspective that is inclined to rationalize a

phenomenon while offering an internal perspective through practice to understand (Allwright, 2005;
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Bishop, 2005; Insider/Outsider Perspective, 2007; Jain, 2013). The role is holistic to the planning
process. While in this position, starting a new ISL initiative is likely to be set on a strong foundation.

Often, initiatives begin with the end in mind, but do not know where to start if the initiative
is new and has never been done before. As it develops, the steps become clearer, as individuals make
personal contributions and form a collaborative group in order to prepare holistically for ISL. Based
on the entire work presented, the initial planning process of an ISL pilot initiative under
development is a series of occurrences that happen over time. During this period, dynamic features,
including individual contributions, group dynamics, collaboration, and preparation that integrate
with each other emerge and flow through the entire ISL project. Ultimately, the initial planning
process for ISL, a pedagogy in higher education, influences programming for adult learners.
Recommendations for Future Research

In order to progress along the continuum to provide purposeful, meaningful educational
experiences, more questions need answers. As a catalyst for future research, I recommend that
research continue on ISL, in general terms, but also look more in depth at the planning process of
ISL initiatives geared towards adult learning. One of the first recommendations is to extend
interviews to other types of planners and decision makers. Most of the voices heard in this study
were in leadership. Incorporating those who completed the ground-level and daily tasks would
broaden the insights with more detailed information and other perspectives. This research may
include people who deal with financial, travel, transport, and legal aspects. More specific to this
study would be to include the missionaries, workers from the clinic, the other volunteers from Peru,
and those from the religious order of sisters whose congregation sponsors all three ministries
involved: the university, the non-profit, and the clinic in Peru. For other cases similar to this one, the

idea is to interview those involved with specific aspects of planning.
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A second recommendation is to scrutinize other data sources. For example, in this research,
most of the written texts analyzed were created by me, the practitioner, the coordinator for the
university office spearheading the initiative. However, others, such as the administrators, directors,
and coordinators of the organizations, also kept journals and other written planning documents.
These types of textual sources would provide additional insights. Another type of data source that
could be reviewed is recorded meetings. Transcriptions of what is said in the meeting could be
captured, as well as observations. This would be a way to gather data as it is created live.
Observations could compare participant words to actions. Recording meetings also leads to the third
recommendation.

It is recommended to conduct investigations during the actual planning phase. This could
take form in action research or even as part of a phenomenological study. Action research is a
community-involved practice that would provide information on the unknown how-to problem for
entities wanting to implement ISL. Action research could also improve practice if ISL is already
implemented. A phenomenological study would give more awareness into the lived experience.
Although my study provided a window into the initial planning process for ISL, it was more
reflective and captured what had happened rather than what was happening as it occurred.

My study captured and revealed many moving parts, as described by the interviewees and
demonstrated in the textual information. As such, any single aspect could be further investigated.
For example, more research could delve into one of the dynamic features, such as the scouting
aspect; one of the roles, such as that of the students; or other components that were not even
exposed within the boundaries of this case, such as the financial pieces. Capturing and revealing the

many moving parts and all of these related inquiries could provide a broader picture of planning and
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Appendix A
Participant Consent Form — English

The Initial Planning Process of an International Service-Learning Initiative
Under Development
Consent to Participate in a Research Study
University of the Incarnate Word

Intreduction and Background Information:

You are invited to participate in a research study conducted by Denise Krohn, doctoral candidate for the
Dreeben School of Education at the University of the Incarnate Word, under the supervision of Alison
Buck, Ph.D. The purpose of this qualitative study is to explore the initial planning process of an
international service-learning (ISL) pilot initiative under development. The investigation intends to
describe a collaboration between a southcentral Texas private university and a ministry of Catholic
Sisters in Chimbote, Peru, You are being asked to contribute to this research because you engaged in or
were affiliated with a case related to the interest of this study.

Procedures:
If you decide and agree to take part in this study, it will be requested that you:

1. Be interviewed, in-person or by video teleconferencing, for approximately 1 hour. Interviews
will be audio-recorded at a location agreed upon between the researcher and participant. The
researcher may be taking written notes during interviews.

2. Provide written sources, organizational archives, or other relevant information (i.e. group
meeting notes, reports, planning records, PowerPoints, etc.) related to planning processes of an
ISL initiative.

Benefits and Risks of Being a Part of the Study and Confidentiality:

A major possible benefit of this research is the addition of knowledge and understanding to the field of
planning processes for ISL initiatives. This work is to be valued not only to schaolars, but also by
practitioners and providers. There is no to minimal perceived or anticipated risk for participants in this
study. Any potential risks may include the possibility of participant identification based on your
responses and on the small sample size of this particular study. Possible perceived or anticipated risk or
harm may affect, but is not limited to, public opinion or reputation of related organization, people, or
positions, Overall, anticipated benefits outweigh any potential minimal risks involved,

If you choose and agree to partake in this study, given the nature of the research conducted, there is a
chance you could be identified. Your information related to this research includes descriptions of you as
related to the topic, voice- or audio- recordings, transcriptions, and a signed consent form. Howeaver, it is
anticipated that if identification is revealed, there will be no to minimal harm caused, This chance will be
lessened by ensuring that the researcher will be the only person who has access to the collected records
of information, If for any reason the information in the data has to be given to another party, it shall be
only with the consent of the participant(s). In addition, your name and affiliated organization(s) will not
be used in the transcription. Instead, you and your affiliated organization(s) will be assigned a
pseudonym, as determined by the researcher. After your interview has been transcribed, you will have
the opportunity to review it and express if the transcription accurately reflects your thoughts. You will
also be asked if you have any additional information to note. You will have a choice of what information
you want to contribute. You and your affiliated organizations' confidentiality and identity will continue
to be protected with due diligence in any publication or presentation that is related to this study by the
continued use of pseudonyms. Furthermore, the data will be stored in a safe place, namely a password-
protected computer, in a locked file located at the researcher’s home office, or under direct supervision
of the researcher, Your information, recardings, and other archives collected will be destroyed, through
electronic deletion or shredding of hardcopies, after transcription, data analysis, and other research-
related use is completed and the dissertation study terminated. Following normal timelines and
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procedures regarding audio recordings and data collected, the researcher will have up to 5 years to
maintain the records in the identified secure settings (i.e. a password-protected computer or in a locked
file located at the researcher’s home office).

Ethical training and supervision of the researcher will ensure that all research remains focused on
planning processes and |51 experiences from the participants’ point-of-view, and not based on the
opinion of the researcher.

Voluntary Nature of the Study:
Participation is voluntary and does not warrant any penalties. Your rights include:
« refusal to participate without penalty of any kind;
« terminating your participating at any time, including leaving during the interview or not
providing planning records or materials; and
« tobeinformed of the study’s findings after it concludes.

Contacts and Inguiries:
If you have guestions, please ask them at any time. If you have additional gquestions later ar youw wish to
report a problem that may be related to this study, contact:

Denise Krohn Alison Buck, Ph.D.
{210) 274-0085 (210) 828-2224, ext. 236
dkramon@student, uiwtx.edu wgc.mabuck@gmail.com

To contact the University of the Incarnate Word committes that reviews and approves research with
hurman subjects, the Institutional Review Board (IRB), and ask any questions about your rights as a
research participant, call: UIW IRE, Office of Research Development (210) 805-3036.

Statement of Consent:

If you understand the expectations for this research, have all of your questions answered to your
satisfaction, and are willing to participate in this study, please sign and date this consent form in the
space provided. Participant signature on this form indicates that the participant:

is 18-years-old or older by date of signature;

consents to voluntarily take part in this research study;

agrees to be recorded;

« read and understands the information given above; and

# had the information above explained in the participant’s primary language.

Participant signature: Researcher signature:

Participant name: Researcher name:

Denise Krohn

Date: Date:

University of the Incarnate Word
Consent to Participate in a Research Study IRB Approved Page2 af 2
Application #: 16-10-004
Expiration Date; 10/31/17
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Appendix B
Participant Consent Form — Spanish

El proceso de planificacion inicial de una iniciativa piloto de aprendizaje-servicio internacional
en desarrollo
Consentimiento para participar en un estudio de investigacion
University of the Incarnate Word

Introduccion y antecedentes:

Estan invitados a participar en un estudio de investigacidn realizado por Denise Krohn, candidata a
doctorado de Dreeben School of Education en University of the Incarnate Word, bajo la suparvizion de
Alison Buck, pH.d, El propdsito de este estudio cualitative es explorar el proceso inicial de planificacion
de una iniciativa piloto de aprendizaje-servicio internacional (15L) en desarrollo. La investigacidn tiene la
intencion de describir una colaboracion entre una universidad privada del centro-sur de Texas y un
ministerio de unas hermanas catalicas en Chimbote, Perd, Se le pide a Usted contribuir en esta
investigacion, ya que participo o estaba afiliado con un caso relacionado con el interés de este estudio.

Procedimientos:
5i usted decide y acepta participar en este estudio, se le solicitara que:

1. 5ea entrevistado, en persona o por teleconferencia por video, de aproximadamente 1 hora.
Entrevistas serd audio-grabacidn en un lugar acordado entre la investigadora y el participante.
La investigadora puede tomar notas escritas durante las entrevistas.

2. Proporcionar documentos escritos, archivos organizativos, u otra informacion relevante {es decir,
natas de reuniones de grupo, resumenes, informes de planificacidén o notas, PowerPaints, ete.)
relacionados con la planificacion del procesos de una iniciativa 15L.

Beneficios y riesgos de ser parte del estudio y la confidencialidad:

Una ventaja posible de esta investigacidn es principalmente la adicion de conocimiento y entendimiento
al area de planear procesos para iniciativas I5L. Este trabajo sera valorado no sélo por los eruditos, sino
también por los profesionales y proveedores. Hay ningun hasta riesgo minimo percibido o esperado
para participantes en este estudio. Cualguier riesgo potencial puede incluir 13 posibilidad de la
identificacidn de Usted basada en sus respuestas y en el pequefio tamafo de muestra de este estudio en
particular. El percibido o esperado posible riesgo o dafo pueden afectar, pero no limitados a,
relacionados publica opinidn o reputacion de la organizacion, la gente, o los posicioneas. En general, hay
mas beneficios que cualesquiera riesgos minimo potencial implicado en la conduccion de este estudio.

Si Usted elige y acepta participar en este estudio, dado la naturaleza de la investigacion realizada, hay
una posibilidad que pudiera ser identificado. Su informacion relacionada con esta investigacian incluye
descripciones de Usted como relacionado con el tema, voz - o de audio - grabaciones, transcripciones, y
una forma de consentimiento firmada. Sin embargo, se prevé que, si la identificacian se revela, causara
ningan hasta minimo dafo. Esta oportunidad se reducira al asegurar que la investigadora sera la dnica
persona gue tiene acceso a los registros de informacion. Si por alguna razdn la informacion de los datos
ha de ser entregado a otra persona, debera ser dnicamente con el consentimiento de los participantes.
Ademas, su nombre y arganizacidn(ones) afiladals) no se utilizard en la transeripeidn, En cambio, se le
asignara un seuddnimo a su nombre y organizacion(ones) afilada(s), segin lo determinado por la
investigadora. Después de gue su entrevista haya sido transcrita, Usted tendra |a oportunidad de
revisarla y expresar si la transcripcion refleja con exactitud sus pensamientos. También se le pedira si
tiene informacion adicional para anotar. Usted tendra la opcion de decidir qué informacion desea
contribuir. La confidencialidad v la identidad de usted y sus organizaciones afiladas seguirdn siendo
protegidos con la diligencia debida en cualguier publicacion o presentacion que estd relacionada con
este astudio por el uso continuado de seuddnimos, Ademas, los datos se almacenaran en un lugar
segura, a saber, una computadora con contrasefia protegida, en un archivo cerrado con llave localizado
en la oficina de la investigadora, o en supervision directa de la investigadora. 5u informacion,
grabaciones, y otros archivos recogidos serdn destruidos, por la eliminacion electrénica o la trituracian
de copias en papel, después de transcripcion, analisis de datos, y otro uso relacionado con la

Consent to Participate in a Research Study Univeraity of he incamaie Woed Page 1 of I
1B Apprawid

Applicanan ¥ i

Fupiration Date: I00ALAT




investigacion es completado y el estudio de tesis doctoral ha terminado. Siguiendo los plazos y
procedimientos normales con respecto a las grabaciones de audio y los datos recogidos, la investigadora
tendrda un maximo de 5 afios para mantener los registros en la configuracian de seguridad identificados
(s decir una computadora protegida por contrasena o en un archivo cerrado con llave localizado en la
oficina de la investigadora).

La formacion ética y supervision de la investigadora se aseguraran de gue toda investigacidn siga
centrada en procesos de planificacion v experiencias 5L de los participantes, punto de vista v no en base
a la opinidn de la investigadora.

Caracter voluntario del estudio:
La participacidn es voluntaria y no tiene ningunas sanciones, Sus derechos incluyen;
* negarse a participar sin alguna penalizacian;
* terminar su participacion en cualguier momento, incluyendo el tiempo durante la entrevista o
no dar otros materiales; y
«  estar informado de los resultados del estudio después de que concluye.

Contactos y consultas:

Si usted tiene preguntas, por favor pregunte en cualguier momento, Si usted tiene preguntas
adicionales mas adelante o desea reportar un problema que puede estar relacionado con este estudio,
comuniquese con:

Denise Krohn Alison Buck, Ph.D.
(210) 274-0085 (210) 828-2224, ext, 236
dkramon@student. uiwtx.edu wgc. mabuck@gmail.com

Para contactar con el comité que revisa y aprueba la investigacidn del University of the Incarnate Word,
la Institutional Review Board (IRB), y para ser preguntas acerca de sus derechos como participante de
la investigacidn, llama: {210) 805-3036.

Declaracion de consentimiento:

Si Usted entiende las expectativas para esta investigacian, tiene todas sus preguntas contestadas a su
satisfaccion, y esta dispuesto a participar en este estudio, por favor firme y feche este formulario de
consentimiento en el espacio de abajo. Firma del participante en esta forma indica gue el participante:

tiene 18 anos o mas al momento de la fecha de la firma;

presta su consentimiento para participar veluntariamente en esta investigacion;
«  @std de acuerdo grabarse;

leyd v entendid la informacion dada anteriormente; y

la informacion anterior fue explicada en el idioma primario del participante.

Firma del participante: Firma de la investigadora:

Mombre del participante: Mombre de la investigadora:

Denise Krohn

Fecha: Fecha:

. . Uniwirsily of the Incarmals ‘Word
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Appendix C

Interview Protocol — English

*Follow up, clarifying questions will be asked as necessary, throughout interview

Primary Interview Questions for Leaders and Coordinators of the Peru 2015 Initiative

1.

2.

What was your role in the Peru 2015 initiative?

How did the Peru 2015 initiative develop?

How did you prepare for the Peru 2015 initiative?

Do you think there were aspects that worked well? If so, what do you think worked well?
What would you change?

What recommendations would you give to others with responsibilities in partaking in the
process of planning the development of such an initiative?

What guided your decisions when planning for the Peru 2-15 initiative?

Are there any additional comments you would like to make regarding the process of

planning for the development of the Peru 2015 initiative?

Secondary Interview Questions for Leaders and Coordinators of the Peru 2015 Initiative

Who else was involved and what was their role?

What were other considerations do you recommend be taken when developing this

initiative?

164

How do you describe the process of interaction among members of the Peru 2015 initiative?

Primary Interview Questions for General Members of the Peru 2015 Initiative

1.

What was your role in the Peru 2015 initiative?
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2. How do you describe the Peru 2015 initiative?

3. Describe the preparation for the Peru 2015 initiative.

4. How did you personally prepare for the Peru 2015 initiative?

5. What considerations would you have taken if you were part of the team developing this
initiative?

6. Do you think there were aspects that worked well? If so, what do you think worked well?

7. What would you change?

8. What recommendations would you give to others with responsibilities in partaking in such
an initiative?

9. Are there any additional comments you would like to make regarding the process of
planning for the development of the Peru 2015 initiative?

Secondary Interview Questions for General Members of the Peru 2015 Initiative

e How do you describe the process of interaction among members of the Peru 2015 initiative?
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Appendix D
Interview Protocol — Spanish

*Follow up, clarifying questions will be asked as necessary, throughout interview
Primary Interview Questions for Leaders and Coordinators of the Peru 2015 Initiative

1. What was your role in the Peru 2015 initiative?
O (Cual era su papel en la iniciativa de 2015 de Pera?

2. How do you describe the Peru 2015 initiative?
0 ¢Como describe usted la iniciativa de 2015 de Peru?

3. How did the Peru 2015 initiative develop?
0 ¢Como se desarroll6 la iniciativa de 2015 de Peru?

4. Describe the preparation for the Peru 2015 initiative.
O Describa la preparacion para la iniciativa de 2015 de Pera

5. How did you prepare for the Peru 2015 initiative?
0 (Cémo se prepard usted para la iniciativa de 2015 de Pera?

6. What considerations were part of the development of this initiative?
0 (Qué consideraciones eran parte del desarrollo de esta iniciativa?

7. Who else was involved and what was their role?
0 (Quién mas estuvo implicado y cual era su papel?

8. How do you describe the process of interaction among members of the Peru 2015 initiative?
0 (Cémo describe usted el proceso de interaccion entre miembros de la iniciativa de

2015 de Peru?

9. Do you think there were aspects that worked well? If so, what do you think worked well?

O (Piensa usted que habia aspectos que trabajaron bien? :De ser asi, qué piensa usted

trabaj6 bien?



10.

11.

12.

13.

14.
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What would you change?
0 (¢Qué cambiaria usted?
What recommendations would you give to others with responsibilities in partaking in the
process of planning the development of such an initiative?
0 (Qué recomendaciones darfa usted a otros con responsabilidades en participar en el
proceso de planear el desarrollo de tal iniciativa?
What other considerations do you recommend be taken when developing this initiative?
0 ¢Qué otras consideraciones recomienda usted ser tomado desarrollando esta
iniciativa?
What guided your decisions when planning for the Peru 2015 initiative?
0 (Qué dirigi6 sus decisiones planeando para el Pera 2015 iniciativa?
Are there any additional comments you would like to make regarding the process of
planning for the development of the Peru 2015 initiative?
O ¢Hay algun comentario adicional que le gustarfa hacer en cuanto al proceso de

planificacion para el desarrollo de la iniciativa de 2015 de Pert?
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Appendix E
IRB Approval

UNIVERSITY OF THE
== INCARNATE WORD

10/14/2016

Denise Krohn

Dear Denise;

Your reguest to conduct the study titled The (nitiol Flonning Process of an international Service-Learning
Pilat Initiotive Under Development was approved by expedited review on 10/14,/2016. Your IRB approval
number is 16-10-004, Any written communication with potential subjects or subjects must be approved
and include the IRB approval number.

Please keep in mind these additional IRB requirements:

= This approval is for one year from the date of the IRE approval.

# Reguest for continuing review must be completed for projects extending past one year. Use the
IRB Continuationf/Completion form.

# Changes in protocol procedures must be approved by the IRB prior to implementation except
when necessary to eliminate apparent immediate hazards to the subjects, Use the Protocol
Revision and Amendment form.

* Any unanticipated problems involving risks to subjects or others must be reported immediately.

Approved protocols are filed by their number. Please refer to this number when communicating about
this protocal.

Approval may be suspended or terminated if there is evidence of a) noncompliance with federal
regulations or university policy or b) any aberration from the current, approved protocol.

Congratulations and best wishes for successful completion of your research. If you need any assistance,
please contact the UIW IRB representative for your college,/school or the Office of Research Development.

sincerely,

e Wendless—Hagenders, PhD, LPRA

Ana Wandless-Hagendorf, PhD, CPRA
Research Officer
University of the Incarnate Word IRB
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Appendix F
IRB Extension Approval

UNIVERSITY OF THE
INCARNATE WORD

October 10 2017
FIL: Mrs. Denise Krohn Famon

Protocol title:  The Inrtial Plarming Process of an Intemational Service-Leammg Pilot Initiztive Under Development

Denize:

Your request for contmued review of Expedited protocel 16-10-004 titled "The Initial Plarmmg Process of an Intemational Sarvice-Leamms Pilot Infiatrve Undar
Devalopment” was approved. This approval will expire one year from 10/10,/2017.

FPlaase kaep in mind thess addiional [RB requirsments:

¢ Raquest for continumg raview must be complsted for projects extandmg past ons yvear. Use the IRB Continuing Review Request form.

¢ Changes in protocol procadures must be approved by the [RB pror to mplementation except when necessary to elimmate apparent mmediate hazards to the
subjects, Use the IRB Amendment Requezt form.

® Any unanticipated problams mvolving risks to subjects or others must be reported mmediataly.

Approved protocols are filed by their mmber. Pleasa refar to this mumber when compumicating about this protocal.

Approval may be suspendad or termumated if there 1= evidence of a) noncompliance with faderal regulations or wnrrersity policy or b) any abemration from the current,
approved protocol. Congratulations and best wishes for successful completion of your ressarch. If vou need any assistance, please contact the UIW IEB representative
for your cellega’school or the Offica of Razearch Development.

Sinceraly,

Ana Wandless Hagandoef, FhD, CPRA
Ressarch Officar, Office of Ressarch Developmant
University of the Incamate Word
{2107 805-3036
unwix edu



Appendix G
Participant Profile Summary

Participants Role Planning Process Positive Attributes Collaboration Recommendations
Profile Summary
Interviewee 1: ® Liaison ® Based on ® Collaboration ® Organic ® [ogistical next
Non-Profit ® [ogistics community need ® Fluid steps
Organization ® Coordinator ® Interaction via ® Networking ® Scouting
Leader meetings & e Communication
partner contact
Interviewee 2: ® [Liaison e Understanding ® Scouting ® Many involved ® Pilot experience
University ® [ogistics ® [earning ® Co-Construction @ Prep time
Assistant e Coordinator ® Interaction via ® Scrvice-learning
Professor and networking awareness
Vision Campaign
Leader
Interviewee 3: ® Support ® Time consuming @ Collaboration e Many involved ® Pilot experience
University Office ® (Oversee) ® Networking e Contributions e Communication ® Networking
Administrator Logistics (Interaction) ® Reflection -
e Coordinator ® Scouting Thinking
(Ideas) (Interaction) through
(Logistics)
Interviewee 4: ® Support ® Meeting ® Special project - e Communication ® Co-Construction
Non-Profit ® [iaison (Interaction) Prep guide e Sharing ® [Experience &
Organization ® [ogistics e Conversations ® Thinking expertise
Coordinator ® Coordinator (Interaction) through
® Administrative e Groundwork (Logistics)
® (Oversee)
Meetings
® & discussions
Interviewee 5: ® Support ® Assigned ® Good rapport ® Building rapport @ Reflection
University Lead personnel ® Similarities ® [ogistics
Administrator ® Many involved ® Time consuming

0LT



® (Oversee) ® Project size
Mission & e Commitment
strategic thinking ® Networking
Interviewee 6: e (Vision ® Meeting & ® Interaction ® Respectful ® Pilot experience
University Faculty Campaign) networking ® Overall e Align
Member Expertise & (Interaction) preparation e Emotions
experience ® Interest ® Understanding
® [ogistics ® Experience
® Coordinator ® Time consuming
Interviewee 7: ® [Liaison ® Networking & ® Vision campaign ~ ® Communication ® Brainstorm ideas
Peruvian Lead ® [ogistics Familiarizing logistics ® Interaction ® [ egal logistics
School ® Coordinator (Interaction)
Administrator ® Scouting
Interviewee 8: e (Vision ® Meeting & ® Preparation ® Meetings ® Understanding
University Student Campaign) talking ® Reflection ® Time to
Logistics (Interaction) experience
® [ogistics culture
Interviewee 9: e Coordinator e Coordinate ® Interaction - ® Positive ® Time
Peruvian Lead ® Networking & Building rapport
Clinic communication
Administrator (Interaction)
® Co-construct

ILT



Appendix H

Domain Analysis Worksheet
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Artifact (domain analysis worksheet) showing the development of the domain analysis in chapter 4.

BLUE = THEME FOR 8 OUT OF 9 PARTICIPANTS

X — Included Term (4) Interviewee Semantic Y — Cover Term
Relationship
1. Bringing in expertise, 1,2,3,4,5,6 Is a way to (Share Individual)
knowledge, skills, and (387),7,8 (means to an Contributions

charism, extension, continuation) /
goal
*eombine—understand?
(THOUGHT — THIS SETS
PURPOSE FOR
INITIATIVE)
*add to knowing and
following

1. knewing Learning and
fellewing expectations
*ecombine—undetrstand?

1,2,3,5,6,8

Getting to know
*combine with knowing or
understanding or rapport?

2,5,6,7,8, 9

follow-up / team building)

2. Understanding 2,4,5,6,7,8,9
bi b mission_.
expectations?
3. Building and maintaining 1,2,4,5,6,7,
rapport (On-going relationship / 8,9

(means to an
end)

X is a way to
Y

(verbs)

presence end)
*link with experience? X is a way to Y
2. Performing roles and _ (verbs)
responsibilities 8,9
3. Expressing personal needs _
or desires / feedback 8,9
4. People power / 2,4,6,7,8,9
volunteering / help in one part
X — Included Term (5) Interviewee Semantic Y — Cover Term
Relationship
Following vision / mission - (4 Is a way to Create Cohesive,

Cooperative Group
Dynamics (interviewee 6
— team building)
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Nurturing natural, magnetic, 2,4,6,8,9

organic relationships

*combine with rapport

Commissioning 1,3,6

*combine with rapport? Or co-

construction?

4. Co-constructing 2,47, 8,9

Providing feedback and opinions 2,4,5,6

*combine with co-construction (consult), 7, 8,
9

Reciprocating 2,5,8,9

*combine with co-construction

Interaction / participate 2,4,6,7,9

*combine with co-construction

*thankful 28:00 interviewee 9 line 168

X — Included Term (4) Interviewee Semantic Y — Cover
Relationship | Term

Is a way to Collaborate

(means to an | {to-get
end) started)

X is a way to

1. Partnering to connect
*combine with network & liaison?

Connecting to network
*combine with partner?

Being a liaison 2,4,56,7,9 |Y
*combine with partner? (verbs)
2. Figuring out (questions, unknown, and | 2, 5, 6 (adapt),

uncertainty) / problem solving

3. Bringingtogetherto connecting and
aligning

4. Communicating (via technology - Skype
and emails, same language, reporting, long
distance, and through talk / conversation /
discussion)

5. Meeting

*Quote: int. 7, 31:26 (372) : “importante de conocer les no, peto en

persona, de cara a cara”

*web quote — Interviewee 47:39 (recording 2) — line 326

X — Included Term (5 / 6) Interviewee Semantic Y — Cover Term
Relationship
1. Thought processing / thinking | 2,3,5,6,7,8.9 Is a way to
through (reflection? (means to an
Intentional?) end)
Reflection 2,3,4,5,6

*combine with thought processing? (prayer), 7, 8,9




attitude / agreement
*combine with reflection or
intentionality?

Brainstorming / give ideas 2,4,7,8
*combine with thinking through?
Finding fit and others with the same 2,4,5,6,7,8

Being intentional / conscious / aware
/ focus
*combine with thought process?

2. Creating a guide to learning
about ISL - rules, location, purpose,
action steps, training, procedures, etc.

2,3,4
(curriculum), 5
(protocol & train -
(line 161 / 25:15),
0,7

3. Setting- coordinating logistics —

for travel and campaign

1,2,3,4,5,6,7,8]
s

4. Doing the groundwork

*combine with ground work?

Coordinate to organize 2,5, 06 (set
*combine with ground work? up),7, 8,9
Sharing information 2,5,6,7,8

designating time and commitment (for
implementation and sustainability)
*time consuming

2,5 (36:18, line
224) /

9 (12:09, line 74),
6,7,8

X 1s a way to
Y

(verbs)

Exploring 5,7

discovering 1,2,7

Sensing 2,3 (104), 4 (483),
7,8

familiarize 2,4,5,7

Leatning about / investigate (context,
people, and environment)

2,32, 5, 6 (recruit),
7 (aduanas), 9

Is a way to
(means to an
end)

X is a way to
Y

(verbs)

5. (having previous related) 2,4,5,6,7,8
experience
*combine with scouting?
6. Maybe merge SCOUT to PREPARE - scouting is a way to prepare

Scout (1, 2, 3, 6)

174

traveling (distance)

1,3,4,7
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OTHER DOMAINS TO CONSIDER:

e Evaluator — interviewee 4 (1:10:36) line 491

¢ Need documented — interviewee 5 (line 2:93, part 2 6:30), interviewee 7 (documents for
aduanas (line 158, 12:58)

e Unanswered as a pilot — interviewee (line 299, 6:58 part 2) / interviewee 6 -first time (line 12)

e Value others / partnerships — 2, 6, 7

e Uniqueness of initiative — interviewee 2, 6

e Feelings / emotions (overwhelming, comfort, joy, excitement, sense of value) — interviewee
2, 6, 8 (impact and value of service)

e Defining service-learning — interviewee 2 (46:51, line 418)



Appendix 1

Timeline

The graphic summarizes occurrences for the initial planning process of the ISL pilot initiative between a southcentral Texas private
university and a ministry of Catholic Sisters in Chimbote, Peru that developed between 2013 to 2015. Data from which the timeline was
created came from participant interviews, organizational archived documents, and my planning and travel journal.

Before 2013: Foundation
* Various relationships established
* Individual initiatives active

G

ontributions

Key:

MNP = Mon-Profit

PSP = Peruvian School Partner
PCP = Peruvian Clinic Partner
Univ. = University

2014: Vision

*  Early 2014: Deeper discussions regarding mission at U.S. leadership level

= July:

* Initial conversation between NP & Univ.
* Whole group meeting & reflections

* Fall 2014:

* Univ. & PSP meet at a conference
* Univ. & NP coordinators involved
*  Oct. = Nov.: Scouting 1 preparation

* Nov.: Commissioning

*  Dec.: 19 scouting trip & PCP involved

Gollaboration

2013: Ideas

Individuals meet & interact

Sharing individual contributions
Understanding by getting to know others
Connecting & aligning

Breparation

2015: Implementation

*  Communication between all partners

* Spring:
* Scouting 1 reflection & Scouting 2 preparation
* 5 group planning meetings

* Mar.: PSP visits Univ. & partnership established

*  May: 2™ Scouting trip & PCP involved

*  Summer: Program logistics

* July: Univ. visits PSP

* Fall: Coordination of travel & vision campaign logistics
* 2 group planning meetings

* Nov.:
* Commissioning
* Whole group meeting & reflections

* Dec.: ISL implementation

9L1



