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“functioning body” (Stake, 2005, p. 444) of all the perspectives, which derive orally and textually. As 

a “bound system” (Stake, 2005, p. 444), the intrinsic case study revealed the timeline, its features, 

and an introduction to holistic planning. Moreover, adapting Spradley (1980) provided transparent, 

empirical research. It laid out every step of analysis and provided the leads to the content analysis. 

Spradley strongly shaped and influenced my work. 

My study narrows the gap in the research by providing perspectives of participants who 

experienced the ISL planning process. The study asked participants to share their viewpoints, 

supplemented with written documents to support those views. The insights developed from the 

analysis of sources provide a framework that may prove useful to guide the future planning process 

of ISL designs for other institutions of higher education who desire to implement high-impact 

learning practices. The study is guided by relevant qualitative research design and methodology, 

along with a conceptual framework and a theoretical perspective. Theory is an important aspect of 

practice. It offers the lens from which to view and interpret. In this case, the theoretical perspective 

was from Dewey’s historical theoretical works related to service-learning theory and his early 20th 

century philosophies of democratic and experiential education.  

When viewing the ISL initial planning process through a Deweyan lens, as my research does, 

the notion of planning holistically is clear. A planning community is created through a human 

experience made up of social bonds. The contacts, interactions, and presence among those involved 

in pre-trip planning for this ISL initiative under development allowed understanding and preparation 

from different angles. The planning community shared engagements synced in the same 

environment, regardless of being physical or virtual, and time, working together on mutual activities 

to reach a common goal that was democratically agreed upon, despite different intentions and needs. 

A process of transmission, to which Dewey refers, of doing, thinking, and feeling led to a common 
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understanding. To capture the learning experience of planners for adult learners through service-

learning pedagogy, the planning experience was personal for all involved, reciprocal, authentic, 

intimate, and meaningful. An ISL planning community was formed as a consequence of the learning 

experience, especially since this is was an ISL pilot program that was under development. 

With the timeline construction and thematic analysis, the initial planning process of an ISL 

pilot initiative during its development and each of the dynamic features involved are visible. My 

inquiry contributes in many ways to the body of knowledge in the field of ISL in combination with 

planning programming for adult learners. Those most interested may be stakeholders of service-

learning practices and higher education for adult learners. My study adds to the body of knowledge 

for scholars and practitioners. Those studying related fields may take interest in the methodology 

and the historical information presented. A scholar may also appreciate the theoretical perspectives 

and frameworks. For a practitioner, the tie with programming for adult learners may be interesting 

and the planning timeline with its features may be useful to adopt and apply. Both researchers and 

practitioners may show interest in the introduction of planning holistically. Since I was a 

practitioner-researcher in this case study, lines blurred among the two roles (Cochran-Smith & Lytle, 

2004). I became an insider through practice (Allwright, 2005; Bishop, 2005; Insider/Outsider 

Perspective, 2007; Jain, 2013).  

As a practitioner, implementing investigative practices is a complex relationship of practice 

and scholarship that nurture one another to generate and contribute knowledge to guide actions 

while making that knowledge applicable to other public contexts and to their appropriate field 

(Cochran-Smith, 2005; Jain, 2013). There is a “reciprocal, recursive, and symbiotic relationship” 

(Cochran-Smith, 2005, p. 219). My insider social knowledge came from a personal viewpoint, 

subjective interpretation, which differentiates from an outsider’s perspective whose knowledge of 
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the social world is explained through the causes of human behavior (Insider/Outsider Perspective, 

2007). 

As a researcher, I was the primary instrument in the empirical research process to be able to 

understand the problem, issues, procedures, and, ultimately, construct a reality  (Kiely & Hartman, 

2011; Lichtman, 2013) As the primary instrument, I was responsible for following the empirical 

process and making decisions of moving to and fro among data gathering, analysis, interpretation, 

and representation while reviewing settings, making sense of the information, and constructing a 

reality (Kiely & Hartman, 2011; Lichtman, 2013). Descriptions, understandings, and interpretations 

came from the information I gathered and my aptitude in organizing and integrating them to make a 

meaningful whole (Lichtman, 2013). All was filtered through me and influenced by my experience 

knowledge, skills, and background (Lichtman, 2013).  

Caution of balancing the roles of practitioner and researcher must be given to mitigate 

potential bias. Safeguards and practices of trustworthiness protect the integrity of a practitioner-

researcher. Most importantly, it is vital that the practitioner-researcher is transparent, exposing and 

justifying thinking processes and how findings are made. The idea of practicing scholars is prevalent 

in certain types of qualitative approaches, such as action research. When incorporating appropriate 

research protocol and standards, involving a practitioner-researcher presents many benefits.  

The role of practitioner-researcher offers richness to the initial planning process of ISL 

initiatives targeting adult learners in higher education. This dual role offers a social knowledge that 

comes from a unique contribution derived from personal viewpoints and subjective interpretation 

(Allwright, 2005; Bishop, 2005; Insider/Outsider Perspective, 2007; Jain, 2013). Further, 

practitioner-researchers provide insight with an externalist perspective that is inclined to rationalize a 

phenomenon while offering an internal perspective through practice to understand (Allwright, 2005; 
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Bishop, 2005; Insider/Outsider Perspective, 2007; Jain, 2013). The role is holistic to the planning 

process. While in this position, starting a new ISL initiative is likely to be set on a strong foundation. 

Often, initiatives begin with the end in mind, but do not know where to start if the initiative 

is new and has never been done before. As it develops, the steps become clearer, as individuals make 

personal contributions and form a collaborative group in order to prepare holistically for ISL. Based 

on the entire work presented, the initial planning process of an ISL pilot initiative under 

development is a series of occurrences that happen over time. During this period, dynamic features, 

including individual contributions, group dynamics, collaboration, and preparation that integrate 

with each other emerge and flow through the entire ISL project. Ultimately, the initial planning 

process for ISL, a pedagogy in higher education, influences programming for adult learners.  

Recommendations for Future Research 

In order to progress along the continuum to provide purposeful, meaningful educational 

experiences, more questions need answers. As a catalyst for future research, I recommend that 

research continue on ISL, in general terms, but also look more in depth at the planning process of 

ISL initiatives geared towards adult learning. One of the first recommendations is to extend 

interviews to other types of planners and decision makers. Most of the voices heard in this study 

were in leadership. Incorporating those who completed the ground-level and daily tasks would 

broaden the insights with more detailed information and other perspectives. This research may 

include people who deal with financial, travel, transport, and legal aspects. More specific to this 

study would be to include the missionaries, workers from the clinic, the other volunteers from Peru, 

and those from the religious order of sisters whose congregation sponsors all three ministries 

involved: the university, the non-profit, and the clinic in Peru. For other cases similar to this one, the 

idea is to interview those involved with specific aspects of planning. 
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A second recommendation is to scrutinize other data sources. For example, in this research, 

most of the written texts analyzed were created by me, the practitioner, the coordinator for the 

university office spearheading the initiative.  However, others, such as the administrators, directors, 

and coordinators of the organizations, also kept journals and other written planning documents. 

These types of textual sources would provide additional insights. Another type of data source that 

could be reviewed is recorded meetings. Transcriptions of what is said in the meeting could be 

captured, as well as observations. This would be a way to gather data as it is created live. 

Observations could compare participant words to actions. Recording meetings also leads to the third 

recommendation. 

It is recommended to conduct investigations during the actual planning phase. This could 

take form in action research or even as part of a phenomenological study. Action research is a 

community-involved practice that would provide information on the unknown how-to problem for 

entities wanting to implement ISL. Action research could also improve practice if ISL is already 

implemented. A phenomenological study would give more awareness into the lived experience. 

Although my study provided a window into the initial planning process for ISL, it was more 

reflective and captured what had happened rather than what was happening as it occurred. 

My study captured and revealed many moving parts, as described by the interviewees and 

demonstrated in the textual information. As such, any single aspect could be further investigated. 

For example, more research could delve into one of the dynamic features, such as the scouting 

aspect; one of the roles, such as that of the students; or other components that were not even 

exposed within the boundaries of this case, such as the financial pieces. Capturing and revealing the 

many moving parts and all of these related inquiries could provide a broader picture of planning and 



151 
 

 

Cipolle, S. (2010). Service-learning and social justice: Engaging students in social change. Blue Ridge Summit, 
PA: Rowman & Littlefield. 

 
Cochran-Smith, M. (2005). Teacher educators as researchers: multiple perspectives. Teaching and 

Teacher Education, 21(2), 219-225. doi: 10.1016/j.tate.2004.12.003 
 
Cochran-Smith, M., & Lytle, S. L. (2004). Practitioner inquiry, knowledge, and university culture. In 

Loughran, J., Hamilton, M. L., LaBoskey, V., & Russell, T. (Eds.), International Handbook of 
Research of Self-Study of Teaching and Teacher Education Practices, (pp. 602–649). Dordrecht, 
Netherlands: Kluwer Academic Publishers. 

 
Corwin, Z. B., & Clemens, R. F. (2012). Analyzing fieldnotes: A practical guide. In S. Delamont 

(Ed.), Handbook of Qualitative Research in Education (pp. 489–502). Cheltenham, UK and 
Northampton, MA, USA: Edward Elgar Publishing. 

 
Covey, S. R. (1989). The 7 habits of highly effective people. New York, NY: Simon and Schuster. 
 
Crabtree, R. D. (2008). Theoretical foundations for international service-learning. Michigan Journal of 

Community Service Learning, 15(1), 18–36.  
 
Crabtree, R. D. (2013). The intended and unintended consequences of international service-learning. 

Journal of Higher Education Outreach and Engagement, 17(2), 43–66. 
 
The Chronicle of Higher Education. (2011, November 15). Has international education lost its way? 

Retrieved from http://chronicle.com/blogs/worldwise/has-international-education-lost-its-
way/28891 

 
De La Torre, A., Didier, T., Ize, A., Lederman, D., & Schmukler, S. L. (2015). Latin America and the 

rising south: Changing world, changing priorities. Washington, D.C.: International Bank for 
Reconstruction and Development/The World Bank. Retrieved from 
https://openknowledge.worldbank.org/handle/10986/21869 

 
Dewey, J. (1938). Experience and education. New York, NY: Free Press. 
 
Dewey, J. (2012). Democracy and education. www.simonandbrown.com: Simon and Brown. 
 
Dugan, J. P., & Komives, S. R. (2010). Influences on college students' capacities for socially 

responsible leadership. Journal of College Student Development, 51(5), 525–549.  
 
Edelstein, R. (2014). Globalization and student learning: A literature review and call for greater conceptual rigor 

and cross-institutional studies. Retrieved from ERIC database (ED545196). 
 
Eidson, K. W., Nickson, L., & Hughes, T. (2014). Service learning and social action: Feeding 

preservice teachers’ souls. Kappa Delta Pi Record, 50(2), 70–75. 
 
 



152 
 

 

Elon University (Ed.). (2005). Introduction. Promising Practices of International Service and Service Learning, 
(pp. 9–11). Elon, NC: North Carolina Compass Compact. 

 
Erasmus, M. (2011). A South African perspective on North American International Service 

Learning. In R. G. Bringle, J. A. Hatcher, & S. G. Jones (Eds.), International service learning: 
Conceptual frameworks and research (pp. 347–371). Sterling, VA: Stylus Publishing, LLC. 

 
Ettling, D. (2006). Ethical demands of transformative learning. New Directions for Adult and Continuing 

Education, 2006(109), 59-67.  
 
Eyler, J., & Giles, D. E., Jr. (1999). Where’s the learning in service learning? San Francisco, CA: Jossey-

Bass. 
 
Forsey, M. (2012). Interviewing individuals. In S. Delamont (Ed.). Handbook of qualitative research in 

education (pp. 364–376). Cheltenham, UK and Northampton, MA, USA: Edward Elgar 
Publishing. 

 
Freire, P. (1973). Education for critical consciousness. New York, NY: Continuum.  
 
Freire, P. (1974). Pedagogy of the oppressed. New York, NY: Continuum. 
 
Freire, P. (1994). Education for critical consciousness. New York, NY: Continuum. 
 
Freire, P. (1998). Pedagogy of freedom: Ethics, democracy, and civic courage. Lanham, MD: Rowman & 

Littlefield Publishers, Inc.  
 
Freire, P. (2001). Pedagogy of the oppressed. New York, NY: Continuum. 
 
Friends of Chimbote. (2017). About Chimbote and Peru. Retrieved from 

http://www.friendsofchimbote.org/about-chimbote/ 
 
García, N. A., & Longo, N. V. (2013). Going global: Re-framing service-learning in an 

interconnected world. Journal of Higher Education Outreach and Engagement, 17(2), 111–135. 
 
Giles, Jr., D., E., & Eyler, J. (1994). The theoretical roots of service-learning in John Dewy: Toward 

a theory of service learning. Michigan Journal of Community Service Learning, 1(1), 77–85. 
 
Goodwin, A. (2009). Foreword. In R. Lewin (Ed.), The handbook of practice and research in study abroad: 

Higher education, (p. ix – x). New York, NY: Routledge.  
 
Haloburdo, E. P., & Thompson, M. A. (1998). A comparison of international learning experiences 

for baccalaureate nursing students: Developed and developing countries. Journal of Nursing 
Education, 37, 13–21. 

 



153 
 

 

Hammersley, M. (2012). Transcription of speech. In S. Delamont (Ed.). Handbook of qualitative research 
in education (pp. 439–445). Cheltenham, UK and Northampton, MA, USA: Edward Elgar 
Publishing  

 
Hartman, E., & Kiely, R. (2014a). A critical global citizenship. In P. M. Green & M. Johnson, 

Crossing boundaries: Tension and transformation in international service-learning, (pp. 215–242). 
Sterling, VA: Stylus Publishing, LLC. 

 
Hartman, E., & Kiely, R. (2014b). Pushing boundaries: Introduction to the global service-learning 

special section. Michigan Journal of Community Service Learning, 21(1), 55–63. 
 
Henard, F., & Roseveare, D. (2012). Fostering Quality Teaching in Higher Education: Policies and Practices. 

Retrieved from Organisation for Economic Co-operation and Development (OECD), 
Programme on Institutional Management of Higher Education (IMHE): 
http://www.oecd.org/edu/imhe/QT%20policies%20and%20practices.pdf 

 
Housley, W. (2012). Ethnomethodology, conversation analysis and educational settings. In S. 

Delamont (Ed.), Handbook of qualitative research in education (pp. 446–459). Cheltenham, UK 
and Northampton, MA, USA: Edward Elgar Publishing. 

 
Howe, C. W., Coleman, K., Hamshaw, K., & Westdijk, K. (2014). Student development and service-

learning: A three-phased model for course design. International Journal of Research on Service-
Learning and Community Engagement, 2(1), 44–62.  

 
Huckin, T. (2004). Content analysis: What texts talk about. In C. Bazerman & P. Prior (Eds.), What 

writing does and how it does it: An introduction to analyzing texts and textual practices (pp. 13–32). 
New York, NY: Routledge. 

 
Insider/Outsider Perspective. (2007). In The Sage dictionary of qualitative inquiry (3rd ed.). Thousand 

Oaks, CA: Sage  
 
International Monetary Fund (IMF). (2017). Peru: Concluding statement of the 2017 article IV 

mission. Retrieved from http://www.imf.org/en/News/Articles/2017/05/25/ms052617 
-peru-concluding-statement-of-the-2017-article-iv-mission 

 
Jacoby, B., Brown, N. C. (2009). Preparing students for global civic engagement. In Barbara Jacoby 

and Associates (Eds.), Civic Engagement in Higher Education, (pp. 213–226). San Francisco, CA: 
Jossey-Bass 

 
Jain, R. (2013). Practitioner-research as dissertation: Exploring the continuities between practice and research in a 

community college ESL classroom (Doctoral dissertation). Retrieved from ProQuest, UMI 
Dissertations Publishing. (Document ID 3599610) 

 
Johnson, K. L., Alsharif, N. Z., Rovers, J., Connor, S., White, N. D., & Hogue, M. D. (2017). 

Recommendations for planning and managing international short-term pharmacy service 
trips. American Journal of Pharmaceutical Education, 81(2), 1–14. 



154 
 

 

 
Jones, S. G., & Steinberg, K. S. (2011). An analysis of international service learning program. In R. 

G. Bringle, J. A. Hatcher, & S. G. Jones (Eds.), International service learning: Conceptual 
frameworks and research (pp. 89–112). Sterling, VA: Stylus Publishing, LLC. 

 
Kiely, R. (2002). Toward an expanded conceptualization of transformational learning: A case study 

of international service-learning in Nicaragua. Cornell University Dissertation Abstracts 
International, 63 (09A), 3083. 

 
Kiely, R. (2005). A transformative learning model for service-learning: A longitudinal case study. 

Michigan Journal of Community Service Learning, 12(1), pp. 5-22. 
 
Kiely, R., & Hartman, E. (2011). Qualitative research methodology and international service 

learning. In R. G. Bringle, J. A. Hatcher, & S. G. Jones (Eds.), International service learning: 
Conceptual frameworks and research (pp. 291–317). Sterling, VA: Stylus Publishing, LLC.  

 
Knowles, M. S. (1980). The modern practice of adult education: From pedagogy to andragogy (2nd ed.). New 

York, NY: Cambridge Books. 
 
Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. Englewood 

Cliffs, NJ: Prentice Hall. 
 
Kollman and Morgan (2014) International service-learning in faith-based contexts. In Crossing-

Boundaries: Tension and Transformation in International Service-Learning. 
 
Kretzmann, J. P. and McKnight, J. L. (1993) Building Communities from the Inside Out: A Path Toward 

Finding and Mobilizing a Community’s Assets, Evanston, IL: Institute for Policy Research. 
 
Kuh, G. D. (2008). High-impact educational practices: What they are, who has access to them, and why they 

matter. Washington, DC: Association of American Colleges and Universities. 
 
Lewin, R. (2009). Opening. In R. Lewin (Ed.), The handbook of practice and research in study abroad: Higher 

education, (p. i). New York, NY: Routledge.  
 
Lichtman, M. (2013). Qualitative research in education: A user’s guide. Thousand Oaks, CA: Sage.  
 
Longo, N.V., & Saltmarsh, J. (2011). New lines of inquiry in reframing international service learning 

into global service learning. In R. G. Bringle, J. A. Hatcher, & S. G. Jones (Eds.), International 
service learning: Conceptual frameworks and research (pp. 69–85). Sterling, VA: Stylus Publishing, 
LLC. 

 
MacKenzie, D. E. (2013). Faculty perspectives on the challenges and benefits of providing service-learning pedagogy 

in higher education: An historical study of ten diverse central Maryland colleges and universities (Doctoral 
dissertation). Retrieved from ProQuest, UMI Dissertations Publishing. (Document ID 
1368992928) 

 



155 
 

 

Malinen, A. (2000). Towards the essence of adult experiential learning. Jyväskylä, Finland: SoPhi, Jyväskylä 
University Printing House. 

 
Marshall, C. & Rossman, G. B. (2011). Designing qualitative research (5th ed.)[Google book]. Thousand 

Oaks, CA: Sage. Retrieved from https://books.google.com 
 
Maxwell, J. (2013). Qualitative research design: An interactive approach (3rd ed.). Los Angeles, CA: SAGE. 
 
McBride, A. M., & Mlyn, E. (2012, January 25). International volunteer service: Good intentions are 

not good enough [Online chronicle article]. Retrieved from 
http://chronicle.com/article/International-Volunteer/130459/ 

 
Merriam, S. B., Caffarella, R. S., & Baumgartner, L. M. (2007). Learning in adulthood: A comprehensive 

guide (3rd ed.). San Francisco, CA: John Wiley & Sons, Inc. / Jossey-Bass. 
 
Mezirow, J. (1997). Transformative learning: Theory to practice. New Directions for Adult and 

Continuing Education, 1997(74) 5–12. 
 
Mezirow, J., & Associates. (2000). Learning as transformation, critical perspectives on a theory in progress. San 

Francisco, CA: Jossey-Bass. 
 
Milana, M. & Nesbit, T. (2015). Global perspectives on adult education and learning policy. Houndmills, 

Basingstoke, Hampshire, England: Palgrave MacMillan. 
 
Mills, B. A., Bersamina, R. B., & Plante, T. G. (n.d.). The impact of college student immersion 

service learning trips on coping with stress and vocational Identity. The Journal for Civic 
Commitment, (9). Retrieved from http://ccncce.org/articles/the-impact-of-college-student-
immersion-service-learning-trips-on-coping-with-stress-and-vocational-identity/  

 
Nelson, L. I. V. (2015). International service learning: Program elements linked to learning outcomes, and six 

participant motivation factors revealed (Order No. 3729439). Available from ProQuest 
Dissertations & Theses Global. (1728063914). Retrieved from 
http://uiwtx.idm.oclc.org/login?url=http://search.proquest.com/ 
docview/1728063914?accountid=7139 

 
Nickols, S. Y., Rothenberg, N. J., Moshi, L., & Tetloff, M. (2013). International service-learning 

students’ personal challenges and intercultural competence. Journal of Higher Education 
Outreach and Engagement, 17(4), 97–124. 

 
Nilsson, J., Carlsson, M., Johansson, E., Egmar, A., Florin, J., Leksell, J., … Gardulf, A. (2014). 

Nursing in a globalized world: Nursing students with international study experience report 
higher competence at graduation. Open Journal of Nursing, 4, 848–858. 
doi:10.4236/ojn.2014.412090 

 
Ogden, A. (2007–2008). The view from the veranda: Understanding today’s colonial student. 

Frontiers: The Interdisciplinary Journal of Study Abroad, XV, 35 – 36. 

http://uiwtx.idm.oclc.org/login?url=http://search.proquest.com/%20docview/1728063914?accountid=7139
http://uiwtx.idm.oclc.org/login?url=http://search.proquest.com/%20docview/1728063914?accountid=7139


156 
 

 

 
Özturgut, O., Cantu, M. P., Pereira, L. J., & Ramón, D. K. (2014). Effective strategies in 

internationalization of higher education in the United States. International Journal of Research 
Studies in Education, 3(2), 1–12. doi:10.5861/ijrse.2013.569 

 
Pechak, C. M., & Black, J. D. (2014). Exploring international clinical education in US-based 

programs: Identifying common practices and modifying an existing conceptual model of 
international service-learning. Physiotherapy Theory & Practice, 30(2), 94–104. 
doi:10.3109/09593985.2013.816893  

 
Pechack, C. M., & Thompson, M. (2009). A conceptual model of optimal international service-

learning and its application to global health initiatives in rehabilitation. Journal of the American 
Physical Therapy Association, 89(11), 1192–1204. doi:10.2522/ptj.20080378 

 
Plater, W. M. (2011). The context for international service learning. In R. G. Bringle, J. A. Hatcher, 

& S. G. Jones (Eds.), International service learning: Conceptual frameworks and research (pp. 29–68). 
Sterling, VA: Stylus Publishing, LLC. 

 
Plater, W. M., Jones, S. G., Bringle, R. G., & Clayton, P. H. (2009). Educating globally competent 

citizens through international service learning. In R. Lewin (Ed.), The handbook of practice and 
research in study abroad: Higher education and the quest for global citizenship (pp. 485–505). New 
York, NY: Routledge. 

 
Porter, M., & Monard, K. (2001). Ayni in the global village: Building relationships of reciprocity 

through international service-learning. Michigan Journal of Community Service Learning, 8(1), 5-17. 
 
Poutiatine, M. I. (2009). What is transformation?: Nine principles toward an understanding of the 

transformational process for transformational leadership. Journal of Transformative Education, 
7(3), 189-208.  

 
Prior, J. (2012). The role of documents in social research. In S. Delamont (Ed.). Handbook of 

qualitative research in education (pp. 426–436). Cheltenham, UK and Northampton, MA, USA: 
Edward Elgar Publishing. 

 
Salisbury, J. (2012). Vocational education and training: sites for qualitative studies. In S. Delamont 

(Ed.). Handbook of qualitative research in education (pp. 143–156). Cheltenham, UK and 
Northampton, MA, USA: Edward Elgar Publishing. 

 
Sandelowski, M. (2012). Member check. In L. M. Given (Ed.), The SAGE encyclopedia of qualitative 

research methods. Retrieved from 
http://methods.sagepub.com.uiwtx.idm.oclc.org/reference/sage-encyc-qualitative-research-
methods/n257.xml 

 
Sattler, V. (2009). Understanding the meaning of an international community focused teaching-learning experience in 

Peru (Doctoral dissertation). Retrieved from ProQuest, UMI Dissertations Publishing. 
(Document ID 506578001) 

http://methods.sagepub.com.uiwtx.idm.oclc.org/reference/sage-encyc-qualitative-research-methods/n257.xml
http://methods.sagepub.com.uiwtx.idm.oclc.org/reference/sage-encyc-qualitative-research-methods/n257.xml


157 
 

 

 
Skukauskaite, A. (2012). Transparency in transcribing: Making visible theoretical bases impacting 

knowledge construction from open-ended interview records. Forum Qualitative Sozialforschung 
/ Forum: Qualitative Social Research, 13(1), Art. 14. 

 
Spradley, J. P. (1980). Participant observation. Orlando, FL: Harcourt Brace Jovanovich College 

Publishers / Holt, Rinehart and Winston. 
 
Sperandio, J., Grudzinski-Hall, M., & Stewart-Gambino, H. (2010). Developing an undergraduate 

global citizenship program: Challenges of definition and assessment. International Journal of 
Teaching and Learning in Higher Education, 22(1), 12–22. 

 
Stake, R. E. (2005). Qualitative case studies. In N. K. Denzin & Y. S. Lincoln (Eds.), The SAGE 

handbook of qualitative research (pp. 443–466). Thousand Oaks, CA: SAGE Publications. 
 
Stütz, A. Green, W., McAllister, A., & Eley, D. (2014). Preparing medical graduates for an 

interconnected world: current practices and future possibilities for internationalizing the 
medical curriculum in different contexts. Journal of Studies in International Education, 1–18. 
doi:10.1177/1028315314536991 

 
Tonkin, H. (2011). A research agenda for international service learning. In R. G. Bringle, J. A. 

Hatcher, & S. G. Jones (Eds.), International service learning: Conceptual frameworks and research (pp. 
191–224). Sterling, VA: Stylus Publishing, LLC. 

 
Tough, A. (1971). The adult’s learning projects: A fresh approach to theory and practice in adult learning. 

Toronto: Ontario Institute for Studies in Education. 
 
Van Cleave, T. J. (2013). Short-term international service-learning: Faculty perceptions of and pedagogical strategies 

for the design and implementation of successful learning experiences (Doctoral dissertation). Retrieved 
from ProQuest, UMI Dissertations Publishing. (Document ID 3594523) 

 
Wenger, E. (1998). Communities of Practice: Learning, Meaning, and Identity. New York, NY: Cambridge 

University Press. 
 
Wilson, A. L., & Cervero, R. M. (1996). Learning from practice: learning to see what matters in 

program planning. New Directions For Adult & Continuing Education, 69(Spring 1996), 91-99. 
doi: 10.1002/ace.36719966911 

 
Whitney, B. C., & Clayton, P. H. (2011). Research on and through reflection in international service 

learning. In R. G. Bringle, J. A. Hatcher, & S. G. Jones (Eds.), International service learning: 
Conceptual frameworks and research (pp. 191–224). Sterling, VA: Stylus Publishing, LLC. 

 
World Bank Group. (2015). Peru building on success: Boosting productivity for faster growth 

(Report No. 99400-PE). Washington, D.C.: International Bank for Reconstruction and 
Development. Retrieved from http://documentos.bancomundial.org/curated/es 
/600921467995400041/Peru-Building-on-success-boosting-productivity-for-faster-growth 



158 
 

 

 
World Health Organization (WHO). (2015). Peru: WHO statistical profile. Retrieved from 

http://www.who.int/gho/countries/per.pdf?ua=1 
 



 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendices 
 



160 
 

 

Appendix A 
Participant Consent Form – English 

 



161 
 

 
 



162 
 

 

Appendix B 
Participant Consent Form – Spanish 
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Appendix C 
Interview Protocol – English 

 

*Follow up, clarifying questions will be asked as necessary, throughout interview  

 

Primary Interview Questions for Leaders and Coordinators of the Peru 2015 Initiative 

1. What was your role in the Peru 2015 initiative? 

2. How did the Peru 2015 initiative develop? 

3. How did you prepare for the Peru 2015 initiative? 

4. Do you think there were aspects that worked well? If so, what do you think worked well? 

5. What would you change? 

6. What recommendations would you give to others with responsibilities in partaking in the 

process of planning the development of such an initiative? 

7. What guided your decisions when planning for the Peru 2-15 initiative? 

8. Are there any additional comments you would like to make regarding the process of 

planning for the development of the Peru 2015 initiative? 

Secondary Interview Questions for Leaders and Coordinators of the Peru 2015 Initiative 

• Who else was involved and what was their role? 

• What were other considerations do you recommend be taken when developing this 

initiative? 

• How do you describe the process of interaction among members of the Peru 2015 initiative? 

 

Primary Interview Questions for General Members of the Peru 2015 Initiative 

1. What was your role in the Peru 2015 initiative? 
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2. How do you describe the Peru 2015 initiative? 

3. Describe the preparation for the Peru 2015 initiative. 

4. How did you personally prepare for the Peru 2015 initiative? 

5. What considerations would you have taken if you were part of the team developing this 

initiative? 

6. Do you think there were aspects that worked well? If so, what do you think worked well? 

7. What would you change? 

8. What recommendations would you give to others with responsibilities in partaking in such 

an initiative? 

9. Are there any additional comments you would like to make regarding the process of 

planning for the development of the Peru 2015 initiative? 

Secondary Interview Questions for General Members of the Peru 2015 Initiative 

• How do you describe the process of interaction among members of the Peru 2015 initiative?  
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Appendix D 
Interview Protocol – Spanish 

*Follow up, clarifying questions will be asked as necessary, throughout interview 

Primary Interview Questions for Leaders and Coordinators of the Peru 2015 Initiative 

1. What was your role in the Peru 2015 initiative? 

o ¿Cuál era su papel en la iniciativa de 2015 de Perú?  

2. How do you describe the Peru 2015 initiative? 

o ¿Cómo describe usted la iniciativa de 2015 de Perú? 

3. How did the Peru 2015 initiative develop? 

o ¿Cómo se desarrolló la iniciativa de 2015 de Perú?  

4. Describe the preparation for the Peru 2015 initiative. 

o Describa la preparación para la iniciativa de 2015 de Perú 

5. How did you prepare for the Peru 2015 initiative? 

o ¿Cómo se preparó usted para la iniciativa de 2015 de Perú? 

6. What considerations were part of the development of this initiative? 

o ¿Qué consideraciones eran parte del desarrollo de esta iniciativa? 

7. Who else was involved and what was their role? 

o ¿Quién más estuvo implicado y cuál era su papel? 

8. How do you describe the process of interaction among members of the Peru 2015 initiative? 

o ¿Cómo describe usted el proceso de interacción entre miembros de la iniciativa de 

2015 de Perú? 

9. Do you think there were aspects that worked well? If so, what do you think worked well? 

o ¿Piensa usted que había aspectos que trabajaron bien? ¿De ser así, qué piensa usted 

trabajó bien?  
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10. What would you change? 

o ¿Qué cambiaría usted? 

11. What recommendations would you give to others with responsibilities in partaking in the 

process of planning the development of such an initiative? 

o ¿Qué recomendaciones daría usted a otros con responsabilidades en participar en el 

proceso de planear el desarrollo de tal iniciativa? 

12. What other considerations do you recommend be taken when developing this initiative? 

o ¿Qué otras consideraciones recomienda usted ser tomado desarrollando esta 

iniciativa? 

13. What guided your decisions when planning for the Peru 2015 initiative? 

o ¿Qué dirigió sus decisiones planeando para el Perú 2015 iniciativa?  

14. Are there any additional comments you would like to make regarding the process of 

planning for the development of the Peru 2015 initiative? 

o ¿Hay algún comentario adicional que le gustaría hacer en cuanto al proceso de 

planificación para el desarrollo de la iniciativa de 2015 de Perú? 
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Appendix E 
 IRB Approval 
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Appendix F 
IRB Extension Approval 
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Appendix G 
Participant Profile Summary 

Participants 
Profile Summary 

Role Planning Process Positive Attributes Collaboration Recommendations 

Interviewee 1: 
Non-Profit 
Organization 
Leader 

● Liaison
● Logistics
● Coordinator

● Based on
community need

● Interaction via
meetings &
partner contact

● Collaboration ● Organic
● Fluid
● Networking

● Logistical next
steps

● Scouting
● Communication

Interviewee 2: 
University 
Assistant 
Professor and 
Vision Campaign 
Leader 

● Liaison
● Logistics
● Coordinator

● Understanding
● Learning
● Interaction via

networking

● Scouting ● Many involved
● Co-Construction

● Pilot experience
● Prep time
● Service-learning

awareness

Interviewee 3: 
University Office 
Administrator 

● Support
● (Oversee)

Logistics
● Coordinator

(Ideas)

● Time consuming
● Networking

(Interaction)
● Scouting

(Interaction)

● Collaboration
● Contributions

● Many involved
● Communication
● Reflection -

Thinking
through
(Logistics)

● Pilot experience
● Networking

Interviewee 4: 
Non-Profit 
Organization 
Coordinator 

● Support
● Liaison
● Logistics
● Coordinator
● Administrative
● (Oversee)

Meetings
● & discussions

● Meeting
(Interaction)

● Conversations
(Interaction)

● Groundwork

● Special project -
Prep guide

● Communication
● Sharing
● Thinking

through
(Logistics)

● Co-Construction
● Experience &

expertise

Interviewee 5: 
University Lead 
Administrator 

● Support ● Assigned
personnel

● Many involved

● Good rapport
● Similarities

● Building rapport  ● Reflection
● Logistics
● Time consuming
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● (Oversee)
Mission &
strategic thinking

● Project size
● Commitment
● Networking

Interviewee 6: 
University Faculty 
Member 

● (Vision
Campaign)
Expertise &
experience

● Logistics
● Coordinator

● Meeting &
networking
(Interaction)

● Interest
● Experience
● Time consuming

● Interaction
● Overall

preparation

● Respectful ● Pilot experience
● Align
● Emotions
● Understanding

Interviewee 7: 
Peruvian Lead 
School 
Administrator 

● Liaison
● Logistics
● Coordinator

● Networking &
Familiarizing
(Interaction)

● Scouting

● Vision campaign
logistics

● Communication
● Interaction

● Brainstorm ideas
● Legal logistics

Interviewee 8: 
University Student 

● (Vision
Campaign)
Logistics

● Meeting &
talking
(Interaction)

● Logistics

● Preparation
● Reflection

● Meetings ● Understanding
● Time to

experience
culture

Interviewee 9: 
Peruvian Lead 
Clinic 
Administrator 

● Coordinator ● Coordinate
● Networking &

communication
(Interaction)

● Co-construct

● Interaction -
Building rapport

● Positive ● Time
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Appendix H 
Domain Analysis Worksheet 

Artifact (domain analysis worksheet) showing the development of the domain analysis in chapter 4. 

GREEN = THEME FOR ALL PARTICIPANTS 
BLUE = THEME FOR 8 OUT OF 9 PARTICIPANTS 
X – Included Term (4) Interviewee Semantic 

Relationship 
Y – Cover Term 

1. Bringing in expertise,
knowledge, skills, and
presence
*link with experience?

1, 2, 3, 4, 5, 6 
(387), 7, 8 

Is a way to 
(means to an 
end) 
X is a way to Y 
(verbs) 

(Share Individual) 
Contributions 

2. Performing roles and
responsibilities

1, 2, 3, 4, 5, 6, 7, 
8, 9 

3. Expressing personal needs
or desires / feedback

1, 2, 3, 4, 5, 6, 7, 
8, 9 

4. People power /
volunteering / help in one part

2, 4, 6, 7, 8, 9 

X – Included Term (5) Interviewee Semantic 
Relationship 

Y – Cover Term 

Following vision / mission - (4 
charism, extension, continuation) / 
goal 

*combine - understand?
(THOUGHT – THIS SETS
PURPOSE FOR
INITIATIVE)
*add to knowing and
following

1, 2, 3, 4, 5, 6 
(goal), 7, 8 
(goal), 9 

Is a way to 
(means to an 
end) 
X is a way to 
Y 
(verbs) 

Create Cohesive, 
Cooperative Group 
Dynamics (interviewee 6 
– team building)

1. Knowing Learning and
following expectations
*combine - understand?

1, 2, 3, 5, 6, 8 

Getting to know 
*combine with knowing or
understanding or rapport?

2, 5, 6, 7, 8,  9 

2. Understanding
*combine with mission /
expectations?

2, 4, 5, 6, 7, 8, 9 

3. Building and maintaining
rapport (On-going relationship /
follow-up / team building)

1, 2, 4, 5, 6, 7, 
8, 9 
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Nurturing natural, magnetic, 
organic relationships 
*combine with rapport 

2, 4, 6, 8, 9 

Commissioning 
*combine with rapport? Or co-
construction? 

1, 3, 6 

4. Co-constructing 2, 4, 7,  8, 9 
Providing feedback and opinions 
*combine with co-construction 

2, 4, 5, 6 
(consult), 7, 8, 
9 

Reciprocating 
*combine with co-construction 

2, 5, 8, 9 

Interaction / participate 
*combine with co-construction 

2, 4, 6, 7, 9 

*thankful 28:00 interviewee 9 line 168 
X – Included Term (4) Interviewee Semantic 

Relationship 
Y – Cover 
Term 

1. Partnering to connect 
*combine with network & liaison? 

1, 2, 3, 5, 6, 7, 
8, 9 

Is a way to 
(means to an 
end) 
X is a way to 
Y 
(verbs) 

Collaborate 
(to get 
started) Connecting to network 

*combine with partner? 
1, 2, 3, 4, 5, 7, 
8, 9 

Being a liaison 
*combine with partner? 

2, 4, 5, 6, 7, 9 

2. Figuring out (questions, unknown, and 
uncertainty) / problem solving 

2, 5, 6 (adapt), 
7 

3. Bringing together to connecting and 
aligning 

1, 2, 3, 4, 5, 6, 
7, 8, 9 

4. Communicating (via technology - Skype 
and emails, same language, reporting,  long 
distance, and through talk / conversation / 
discussion) 

1, 2, 3, 4 
(262), 5, 6, 7, 
8, 9 

5. Meeting 
*Quote: int. 7, 31:26 (372) : “importante de conocer les no, pero en 

persona, de cara a cara” 

1, 2, 3, 4, 5, 6, 
7, 8, 9 

*web quote – Interviewee 47:39 (recording 2) – line 326 
 
X – Included Term (5 / 6) Interviewee Semantic 

Relationship 
Y – Cover Term 

1. Thought processing / thinking 
through (reflection? 
Intentional?) 

2, 3, 5, 6, 7, 8. 9 Is a way to 
(means to an 
end) 

Prepare – quote 
from interviewee 
2, 53:21 (line 480) 
/ 53:53 (line 488) Reflection 

*combine with thought processing? 
2, 3, 4, 5, 6 
(prayer), 7, 8, 9 
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Brainstorming / give ideas 
*combine with thinking through?

2, 4, 7, 8 X is a way to 
Y 
(verbs) Finding fit and others with the same 

attitude / agreement 
*combine with reflection or
intentionality?

2, 4, 5, 6, 7, 8 

Being intentional / conscious / aware 
/ focus 
*combine with thought process?

1, 2, 3,  4, 5, 6, 7, 8, 
9 

2. Creating a guide to learning
about ISL - rules, location, purpose,
action steps, training, procedures, etc.

2, 3, 4 
(curriculum), 5 
(protocol & train - 
(line 161 / 25:15), 
6, 7 

3. Setting  coordinating logistics –
for travel and campaign

1, 2, 3, 4, 5, 6, 7, 8, 
9 

4. Doing the groundwork 1, 2, 3, 4, 6, 7, 8, 9 
Coordinate to organize 
*combine with ground work?

2, 5, 6 (set 
up),7,  8, 9 

Sharing information 
*combine with ground work?

2, 5, 6, 7, 8 

designating time and commitment (for 
implementation and sustainability) 
*time consuming

2, 5 (36:18, line 
224) /
9 (12:09, line 74),
6, 7, 8

5. (having previous related)
experience

*combine with scouting?

2, 4, 5, 6, 7, 8 

6. Maybe merge SCOUT to PREPARE - scouting is a way to prepare
**** OR have SCOUT as its own DOMAIN?????

X – Included Term Interviewee Semantic 
Relationship 

Y – Cover Term 

Exploring 5, 7 Is a way to 
(means to an 
end) 
X is a way to 
Y 
(verbs) 

Scout (1, 2, 3, 6) 
discovering 1, 2, 7 
Sensing 2, 3 (104), 4 (483), 

7, 8 
familiarize 2, 4, 5, 7 
Learning about / investigate (context, 
people, and environment) 

2, 3?, 5, 6 (recruit), 
7 (aduanas), 9 

traveling (distance) 1, 3, 4, 7 
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OTHER DOMAINS TO CONSIDER: 
 

• Evaluator – interviewee 4 (1:10:36) line 491 
• Need documented – interviewee 5 (line 2:93, part 2 6:30), interviewee 7 (documents for 

aduanas (line 158, 12:58) 
• Unanswered as a pilot – interviewee (line 299, 6:58 part 2) / interviewee 6 -first time (line 12) 
• Value others / partnerships – 2, 6, 7 
• Uniqueness of initiative – interviewee 2, 6 
• Feelings / emotions (overwhelming, comfort, joy, excitement, sense of value) – interviewee 

2, 6, 8 (impact and value of service) 
• Defining service-learning – interviewee 2 (46:51, line 418) 
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Appendix I 
Timeline 

The graphic summarizes occurrences for the initial planning process of the ISL pilot initiative between a southcentral Texas private 
university and a ministry of Catholic Sisters in Chimbote, Peru that developed between 2013 to 2015. Data from which the timeline was 
created came from participant interviews, organizational archived documents, and my planning and travel journal. 


